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1.0
INTRODUCTION: ISSUES CONFRONTING MUSIC EDUCATION

The study of gifted and talented children has been of great interest amongst many researchers. Current literature suggests that characteristics of giftedness in music are evident amongst gifted and talented children much earlier in their childhood years compared to other academic domains (Kitano and Kirby, 1986; Elliott, 1990; Gallagher and Gallagher; 1994; Braggett, 1997; Bruce, 1996; Jones, 1986; Winner, 1996; Shuter-Dyson, 1985; Howe, 1995; Bruce, 1990). The challenge facing music education is the ability to liberate itself from public perception as an extra curriculum activity. In addition music education must establish a curriculum, which will facilitate gifted and talented students within the regular school environment.

This essay will argue the rationale for the inclusion of a gifted and talented program for music in a school environment. The discussion will consider three important issues confronting music education and the inclusion of a gifted and talented music program in a regular school environment. The first is the teaching profession and community perception and attitude towards the relevance of arts/music education within a regular school environment. Secondly, curriculum reform, the future delivery of music education will rely completely on its ability to accommodate the entire school community, not just a selected few. Curriculum reform includes developments such as differentiation, enrichment and accelerated programs. Thirdly, the implications associated with a gifted and talented music program within the regular curriculum will be discussed.

2.0 PERCEPTIONS AND ATTITUDE OF MUSIC EDUCATION

According to Kitano and Kirby (1986), Elliott (1990), Gallagher and Gallagher (1994), Braggett (1997), Bruce (1996), Jones (1986), and others, music or arts education has always fallen under the umbrella as an extra-curriculum activity. This perception has excluded music as part of the regular curriculum, which includes English, mathematics, science, and language and computer studies. In addition, the attitude towards music as an extra-curriculum subject has filtered within the education profession, the wider community and been embedded within the student environment, making music appear unessential.

Unfortunately, the Federal and State Government has helped promote this attitude towards arts education when in 1989 according to Gallagher and Gallagher (1994) no mention of arts was listed as part of the national goals for education. Kitano and Kirby (1986) echo the above views indicating that priorities of the Federal and State Government of America tend to be unbalanced. Although, it recognises that a need for arts education is important for a balanced curriculum (since the report of the National Commission on Excellence in Education (1983) entitled “A Nation at Risk”), the emphasis continues to be on the more ‘academically’ perceived subjects. The report promoted improving academic achievements by placing more attention to core academic areas such as, English, mathematics, science, social studies, computer science, and foreign language. As a result music/arts education was not recognised as part of the basic education by the government, community and educators.

Gallagher and Gallagher (1994) suggest the lack of recognition towards the arts/music education is partly due to the identification of the arts “as a province of upper-class citizens, which has prevented it from being a property of the common people, in many ways art has been considered elitist topic” (1994, p260). This might explain why arts programs are not considered part of the basic or regular curriculum and why arts programs are more dominant in high socio-economic areas with little evidence indicating its incorporation in lower socio-economic areas. Furthermore, this may give reason to why music/arts education has never achieved a status equal to language in our public school programs (Gallagher and Gallagher, 1994).

Music education has made a strong impression in the past decade and many researchers claimed learning music to have had a transfer effect on other academic areas. Wilcox (1999) and Demorest and Morrison (2000) provide results stating students involved in music studies achieved higher results in other academic areas. Based on this research it would be a basis for change within the regular curriculum. However, music education must still battle with attitudes, stereotyping it as an extra-curriculum activity.

When attempting to implement a gifted and talented music or arts program within the regular curriculum, arts educators are confronted with additional obstacles that would not be present compared to other core academic domains. For example, arts/music education programs tend to be the first victims when financial difficulties present themselves within the curriculum (Kitano & Kirby, 1986). Gallagher and Gallagher (1994) state because many educators view music as an “extra” within the school curriculum rather than an integral part of the program, music/arts education has and will always be first in line when budget restrictions are present within the regular curriculum. This attitude, unfortunately, is amplified within the education profession and the wider community and until it is changed, music and the arts will always have to struggle for support from the regular curriculum. 

Due to the perception and attitude towards music education it has always relied on parental initiative to enhance their child’s educational experience by out sourcing private tuition in music, such as a private piano teacher. Kitano and Kirby (1986) support this view indicating that it has been the perception from the community and public schools that training in specific arts is the responsibility of parents. It is accepted within the wider community and the education profession that students who intend to study music seriously usually do so after school hours and at their own additional expense. Unfortunately, this current acceptance segregates families who can not afford such experiences or who live in areas where such after school resources are not available and are usually deprived of those opportunities (Elliott, 1990). In addition, it is accepted that students talented in the visual and performing arts are segregated from the rest of the students in the regular curriculum.

Elliott (1990) continues to suggest that public schools should accept more responsibility and provide students who have the talent and the desire to pursue a serious study of music. Kitano and Kirby (1986) agree with Elliott (1990) stating, if schools have the commitment to developing the total person, the arts and humanities must constitute a substantial portion of the elementary and secondary curriculum. However, if the school environment is to accept music as an equal part of the regular curriculum, music advocates must work towards reversing the perception of government, community and the education profession. In order to achieve equality with the regular curriculum music education must undergo reform. If the need for a music curriculum for all students is not accepted then a gifted and talented program will continue to rely on parental initiative.

3.0 CURRICULUM REFORM

Gallagher and Gallagher (1994), Kitano and Kirby (1986), Hoffer (1990) Braggett (1997 & 1998) and others suggest curriculum reform must support all students within the regular school environment not just the performers. Previously, music education was “performance oriented” where only students with the ability to play a musical instrument were in a position to fully benefit from the current program delivery. In order for music to service the entire school community it must adopt a curriculum that is able to support other areas of musical interest. Hoffer (1990), Rohwer (1997), Odam (2002), Webster (1992), and Jones (1986) suggest opportunities such as careful listening, singing, analysis, composition, improvisation and creativity is paramount to securing a position within a regular school environment.

The consensus amongst music educators is that curriculum reform is needed to ensure that music education is active and influential within primary education (Elliott, 1990; Hoffer, 1990; Jones, 1986). Promoting music education within the primary sector will ensure the opportunity for identification at an early age. Elliott (1990), Gardner (1983), and others strongly imply that musical intelligence displays itself earlier in life than other intellectual domains and a curriculum must be in place that will identify and nurture gifted development. 

It is important that students demonstrating early enthusiasm, aptitude and an innate ability towards music must be given the opportunity to be involved in a consistent and sequential program in order to have greatest long-term influence on them (Bruce, 1990). However, the problem is most students displaying giftedness in music is a result of the home environment or parental intervention rather than a product of public schools (Elliott, 1900). In most cases student do not have an opportunity to display their talents in a school environment or no music programs are available within some current primary schools. In most secondary schools music is available and ensuring gifted students are accommodated will rely on adopting a curriculum core that stresses the activity of improvisation and creativity (Payne, 1980 and Hoffer. 1990). Otherwise it is a music program not worthy of being called music education (Jones, 1986).

It is understood that the gifted and talented students require extra-curriculum activities. However, the method of dealing with the issue of extra-curriculum has received mixed opinions within the education profession. The old school of thought was the “pull out” program. According to Braggett (1996) the “pull out” program involved small groups of students withdrawn from their regular classroom and placed in a more enriched curriculum for a period of time. This approach although positive at first has been criticised and now considered not the best solution because of the displacement from the regular classroom. Most recent develops according to Braggett (1997, 1998), Gallagher and Gallagher (1994) Colangelo and Davis (1997), Maker (1993), Senate Employment, Workplace Relations, Small Business and Education References Committee (2001), and Davis and Rimm (1989) include the implementation of differentiated curriculum and accelerated and enrichment programs as the most productive means of assisting the needs of gifted students within the regular curriculum.

3.1
Curriculum Differentiation

Curriculum differentiation implies a curriculum that is different to the regular curriculum but allows the gifted student to stay within the regular classroom. According to Braggett (1997) curriculum differentiation must take into consideration the specific needs of the individual student, how the curriculum will be differentiated, and negotiate the modifications and learning experiences with the student. Braggett (1997) suggests numerous methods that a teacher can employ when modifying the curriculum such as appropriate speed, cognitive process, enrichment/extension, personal experience/autonomy, deductive thinking, social change, and career/vocational education (266-267). Implementing acceleration and/or enrichment curriculum are methods of achieving curriculum differentiation.

3.2 Acceleration

Acceleration relates to the period or time a student moves through a topic or subject area. In most cases according to Colangelo and Davis (1997) and Braggett (1997) it implies the student may advance or skip grades or subject levels or areas, experience higher levels of abstraction, more creative thinking and more difficult content. However, Colangelo and Davis (1997) indicate that the acceleration method fails to adequately provide the needs of gifted and talented students and its only benefit is economics. This is because the curriculum is not changed to meet the needs of the gifted and talented student rather the student only experiences or is presented with a curriculum that is a grade or two above their age within a shorter time frame.

3.3 Enrichment

Enrichment on the other hand specifically allows for student tailored curriculum. Enrichment according Braggett (1997), Colangelo and Davis (1997), Gallagher and Gallagher (1994), Kitano and Kirby (1986), Smutny (2003), Davis and Rimm (1994), and Maker (1993) involves students pursuing activities in their area of giftedness designed to broaden, extend or supplement the regular school curriculum. According to Colangelo and Davis (1997) the key aim of an enrichment program should be a systematic plan for extended student learning and offer students a supplementary curriculum that is greater in depth and breadth than the regular curriculum.

Elements of an enrichment program may include either one or more of the following activities such as, after school or Saturday classes, resource rooms, special interest clubs, attending music schools for the gifted, professional private tuition, weekend courses, performing within community orchestras, choirs, and ensembles, music talent camps, mentor programs and association with universities, relevant music groups and community bands (Braggett, 1997; Colangelo and Davis, 1997; and Bruce, 1996). 

It is important to address that most of the above activities are re-numerated by the parents and although both acceleration and enrichment attempt to keep students within the regular classroom in some academic domains, out-sourcing other avenues is fundamental to student personal development. In addition, because of the nature of instrumental music education not only is outside intervention paramount but individual coaching is unavoidable. However, it is strongly recommended that gifted and talented music students be embraced with opportunities to perform and rehearse with other students of similar abilities and be mentored by professionals in their field in order to foster higher achievement and competition.

3.4 Curriculum Issues

When considering the circumstances associated with curriculum differentiation music education is confronted with four important curriculum issues: 1) identification of a musically gifted student, 2) teacher intervention and classroom management, 3) population engaged to undertake music education, and 4) the implementation of programs outside the regular school environment.

3.4.1 Identification of a Musically Gifted Student

Shuter-Dyson (1985) suggests factors such as family environment, parental initiative, and teacher motivation all play an important role in fostering gifted and talented children. According to McPherson (1997) giftedness is the natural or innate potential to achieve that is distinctly above average in one or more domains and talent is someone who demonstrates superior performance as a result of some type of systematic training. Braggett (1998) agrees with McPherson and extends on the definition of giftedness as innate ability that shows up with little or no systematic training or development. 

Winner (1996), Shuter-Dyson (1985), and Howe (1995) indicate that the earliest signs of giftedness are the ability to sing and imitate tunes accurately. Winner (1996) and Piirto (1999) continue to suggest children displaying astounding musical memory, ability to improvise, consistently creating challenges and a “rage” to make music, are signs of a musically gifted child. Methods of identification for teachers can include one or more of the following, aptitude tests, expert judgment, rating scale, and auditions. However, Braggett (1997) indicates caution and care is needed in relation to students that do not currently display evidence of giftedness. Students in this category display no evidence of higher performance or potential, however, Braggett suggests that some students will grow into giftedness as they gain more experience, cultivate specialist interest, develop advanced skills, mingle with mentors in their workplace, and gain the knowledge and confidence that emerges over time. It is vital, therefore, that teachers are trained appropriately to implement programs and facilitate gifted and talented students in the regular classroom and are able to identify characteristics associated with giftedness (Senate Employment, Workplace Relations, Small Business and Education References Committee, 2001).

3.4.2 Teacher Intervention & Classroom Management

The most common defining factor associated with musical giftedness has been performance, exhibited as exceptional musical mastery. It is important with curriculum reform, that music educators are equipped to identify other forms of giftedness associated with music. Other areas can include, composition, analysis and conducting. The music teacher needs to ensure that the delivery of a music curriculum must fulfill elements of improvisation and creativity in order to adequately support the entire school community (Hoffer, 1990; Jones, 1986). Teacher intervention must provide a range of differentiated activities and methods of stimulus for gifted students within a regular curriculum. In addition, classroom management should implement flexible student grouping within the classroom and high classroom mobility (Braggett 1997).

3.4.3 Population

Until curriculum reform can deliver equality for all students similar to other domains music education will inadvertently attract a small population of the school community. With no students actively studying music within a school environment there would be no opportunity for identification and no need for a gifted and talented program. In addition to a curriculum reform Elliott (1990) and Kitano and Kirby (1986) emphasize the need for a gifted and talented arts curriculum differentiated from the core arts program because gifted students in music, given appropriate guidance, demonstrate higher aptitude for creativity and quality performance.

3.4.4 Out-Side Programs

Implementation of programs outside of the regular classroom does not have to rely entirely on the responsibility of the school. Parents can support their child’s development by introducing them to various music performance, opera, and other musical events within the community which will enrich their appreciation, interest, and motivation (Kitano & Kirby (1986). However, the inclusion of out side programs is important to enriching and enhancing gifted student development. Implementing such intervention involves obstacles such as economics, appropriate teaching rooms, out sourcing professional teachers to fulfill the needs of the child, time availability within the curriculum and logistics of transports to appropriate venues and locations. In addition, the fundamental problem is to find a way of giving thorough training in the arts without loss to a child’s general education, ensuring the child’s general education is not disrupted (Shuter-Dyson, 1985). 

4.0 IMPLICATIONS WITHIN THE REGULAR CURRICULUM

The implications associated with the delivery of a gifted and talented music programs within the regular curriculum involve: changing community attitude, ensuring provision, educating the educators, working with parents and the school environment.

4.1
Changing Community Attitude

Changing community attitude will only develop over time. However, recent evidence suggests that primary schools throughout Melbourne are unable to provide any form of music education, and are therefore out-sourcing independent companies to providing music education to students. One company in Melbourne, Primary Music Institute, provide keyboard tuition to primary students throughout Melbourne, participation is voluntary and at a cost to parents. However, this does indicate a shift in attitude within the education profession and parents towards the need for music education, although, this method of music education is not affiliated with any formal education curriculum or board.

The Victorian State Government indicates the need for arts education recently providing 4 million dollars in renovations to the Abbotsford Convent as a new Arts Education facility in Melbourne (Moss, 2003). The Australian National Academy of Music (ANAM) is also a Government sponsored institution catering specifically for gifted talent young Australian musicians. Unfortunately, this is the only school of its type in Australia and places are extremely limited.

4.2 Ensuring Provision

Ensuring provision requires schools to adequately provide appropriate facilities, resources, including music practice rooms and musical equipment. Although provision for rural areas has been a concern due to lack of resources and facilities available, the advancement of technology and the use of the internet as a tool for teaching is closing the gap.

4.3 Educating the Educators

Educating the educators is important for identification and ensuring teachers are informed with procedures and implementations associated with delivering a program that facilitates both the regular and gifted students in a regular classroom. The challenge for music educators is fostering a differentiated curriculum within the music classroom. Educators can best achieve this by employing all available resources such as out side intervention, curriculum equality, a high degree of freedom and opportunity to create and investigate and individual coaching when required.

Other implications suggest if gifted children are denied an appropriately differentiated schooling suitable to their abilities, they very often suffer underachievement, boredom, frustration and psychological distress, and we have a duty to help all children realise their potential and emphasis on minimum standard discourages high achievement (Senate Employment, Workplace Relations, Small Business and Education References Committee, 2001).

4.4 Parents and the School Environment

It is important that parents are informed and educated about the needs of their musically gifted child. Parents, teachers and the community need to work together to ensure the needs of the child are met and the child is fostered in an environment that is supportive and encouraging. Schools along with the community can provide opportunity for performances and competition within the school and the wider community.

5.0 CONCLUSION

In conclusion, it is the responsibility of schools to ensure that all students are accommodated and giftedness in all fields of endeavour are valued equally. It is imperative that a curriculum is in place so gifted and talented students are not bored, frustrated and have the opportunity to achieve at their fullest potential. Although the Gulbenkian Report indicated that there was no automatically right answer on specialist music education (cited in Shuter-Dyson, 1986), the universal view illustrates fostering gifted music students must involve individual tuition, practise facilities, opportunity for meeting and playing with other young musicians, and ample encouragement from parents, teachers and friends and should therefore be included in school curriculum. 

Fostering music education in schools for all students will rely on reversing current perception and attitudes towards arts/music education and curriculum reform. Curriculum reform is necessary to promote a more productive curriculum, which will broaden student interest and cater for every student in all areas of musical interest. The collective approach is to deliver music education to all students in the primary sector rather than rely only on parental initiative. Furthermore, students with higher interest in music can then continue in secondary school. It is vital that both the primary and secondary schools employ a curriculum for gifted and talented students that is differentiated from the regular curriculum and include either methods of acceleration and enrichment. 

The greatest implication for musically gifted students was the acknowledgement of the need to meet individual needs for children and more importantly a curriculum that can identify musically gifted children at the earliest of ages (Bruce, 1990). If these needs can be met within the ordinary school system, it would have the advantage of enabling the child to easily reduce his/her commitment to music if, after all, the student decided to pursue a different career path or other interests (Shuter-Dyson, 1986).

Educators need to be informed and educated in the characteristics associated with identifying musical giftedness and develop a curriculum that will suit individual needs. A gifted and talented program will require different classroom management techniques and the school must provide and make provision for appropriate resources and facilities. In addition, intervention from out side programs is essential for the development of a musically gifted student.

All students have the ability to display superior abilities in music if given the correct training and an opportunity to try. Musically gifted children should not be valued differently compared to other gifted children in other academic domains and music educators (private or within a school environment), the Government and public must fulfil their duties and incorporate a gifted and talented program in music within a school environment.
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